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LAWRENCE VIEW PRIMARY AND NURSERY SCHOOL- WHOLE-SCHOOL SPELLING POLICY

	Policy statement. Spelling is taught as a body of connected knowledge, not as the memorisation of isolated weekly lists. Pupils learn how spoken words are represented in writing and how English spelling reflects sound, letter patterns, meaningful word parts and word history. Teaching is explicit, cumulative and responsive to pupils’ errors. High expectations are maintained for all pupils, with timely keep-up where knowledge is insecure.


1. Purpose and scope
This policy establishes a coherent whole-school approach to spelling from the Early Years Foundation Stage to Year 6. It sets out the agreed principles, teaching routines, assessment arrangements and responsibilities that ensure pupils make steady progress towards accurate, fluent and independent spelling. Detailed year-group curriculum content is contained in the school’s separate spelling progression tables.
2. Rationale and evidence base
Accurate spelling is an essential transcription skill. When spelling becomes increasingly automatic, pupils can devote more attention to vocabulary, sentence construction and composition. The Education Endowment Foundation recommends explicit spelling teaching, extensive practice and analysis of the types of errors pupils make. The National Curriculum requires phonics to continue to underpin spelling after Key Stage 1, alongside increasing attention to morphology and etymology. (EEF, 2021; DfE, 2014)
The school’s approach is informed by the following current evidence:
· Phonics underpins spelling, with pupils applying phoneme–grapheme knowledge throughout primary school.
· Teaching is explicit and carefully sequenced, using clear modelling, examples, checks for understanding and timely correction.
· Pupils learn through a balanced focus on sounds, spelling patterns, word structure, meaning and useful word origins.
· Morphology, including roots, prefixes and suffixes, supports spelling but complements rather than replaces phonics.
· Teachers analyse spelling errors to identify the precise knowledge pupils need next.
· Assessment checks immediate accuracy, long-term retention and application in dictation and independent writing, not weekly list scores alone
3. Aims
The school will ensure that pupils:
develop secure phonological and phonics knowledge for spelling;
recognise and apply common orthographic patterns and conventions;
understand how roots, prefixes and suffixes influence spelling and meaning;
use etymology selectively where it provides a meaningful explanation;
build an extensive bank of accurately spelled high-frequency, exception and statutory words;
retrieve previously taught spellings over time;
apply spelling knowledge in phrases, sentences and independent writing across the curriculum;
identify, explain and correct their own errors;
develop fluent, legible handwriting alongside accurate spelling;
experience success through timely, closely matched support.
4. Curriculum organisation
Early Years and Key Stage 1
Little Wandle Letters and Sounds Revised is the school’s core systematic synthetic phonics programme. Phonics and early spelling are taught with fidelity to the programme’s sequence. In Year 2, Little Wandle Spelling provides the planned bridge from the alphabetic code into wider spelling knowledge. Pupils who have not secured the alphabetic code receive appropriate Little Wandle keep-up or catch-up rather than being moved prematurely to unsupported spelling rules.
In Reception and Year 1, home phonics and spelling practice will follow the school’s Little Wandle sequence. Weekly practice may include taught GPCs, fully decodable words, previously taught tricky words and a short phrase or sentence. Pupils will not be expected to practise spellings containing untaught phonics knowledge.
In Year 2, home spelling practice will be selected from the current Little Wandle Spelling unit and may include four to six focus words, one or two high-frequency or tricky words and two revisit words. Home practice will consolidate teaching completed in school and will not be used to introduce new spelling knowledge.
	Year group
	Agreed quantity
	Expected practice


	Reception
	Current GPCs, 3–4 decodable words and one tricky word
	Say the sounds, orally segment, build or write words and read the tricky word

	Year 1
	Current GPCs, 4–6 decodable words, 1–2 tricky words and one short sentence
	Say, segment, blend, build, write and check

	Year 2
	4–6 focus spellings, 1–2 high-frequency/tricky words, 2 revisit words and one phrase or sentence
	Analyse, Look–Cover–Write–Check, retrieve and use in context



Key Stage 2
Spelling Shed Stages 3–6 provide the core sequence, objectives and example words. The school’s progression tables identify the content for each year group. Teachers use the agreed pedagogy in this policy and select manageable word sets so that learning is deep, cumulative and transferable.
	Weekly element
	Agreed quantity
	Purpose

	Focus words
	4–6
	Exemplify the new pattern, convention or morpheme and receive explicit teaching.

	High-frequency words
	1–2
	Secure words pupils need regularly in independent writing.

	Revisit words
	2
	Retrieve earlier knowledge cumulatively and prevent forgetting.

	Transfer word
	1 where appropriate
	Check whether pupils can apply the knowledge to an unfamiliar example.



5. Agreed teaching principles
Words are pronounced accurately and meanings are made clear before pupils are expected to spell them.
Pupils say the word and identify its structure before writing it.
Teachers explicitly model the spelling decision rather than presenting a rule or list without explanation.
Teaching draws on phonology, orthography and morphology; etymology is used where it genuinely supports understanding and memory.
Pupils frequently retrieve words without seeing the written form.
All pupils respond, commonly using mini-whiteboards, so teachers can check understanding quickly and accurately.
Current learning is mixed with recent and older learning through spaced cumulative retrieval.
Dictation progresses from words to phrases and complete sentences.
Errors receive immediate, precise feedback. Pupils correct the complete word, cover the model and retrieve it again after a short delay.
Pupils apply learning to unfamiliar transfer words and independent writing.
Spelling Shed games and home practice supplement direct teaching; they do not replace it.
6. Weekly teaching entitlement in Key Stage 2
	Day
	Time
	Learning and core activities

	Monday
	20 minutes
	Retrieve two revisit words using flashcards and whiteboards. Introduce, pronounce and define the focus words. Explicitly teach and analyse the pattern or morpheme. Provide the weekly list. Model Look–Cover–Write–Check. Link two or three words to handwriting. Finish with retrieval of a new word.

	Tuesday
	10 minutes
	Retrieve one focus, one high-frequency and one revisit word. Investigate and manipulate the spelling knowledge through one selected activity: word building, sorting, phoneme–grapheme mapping, word families, morphology matrix, homophone matching, odd one out, keep/change/remove/double, a mini Frayer model or a double-bubble comparison. Cover examples and re-retrieve.

	Wednesday
	10 minutes
	Complete mixed retrieval of focus, high-frequency and revisit words. Give immediate corrective feedback. Re-retrieve errors and complete a short dictated phrase.

	Thursday
	10 minutes
	Retrieve words from definitions, roots or sentence gaps. Complete sentence dictation using focus, high-frequency and revisit words. Apply the pattern to an unfamiliar transfer word.

	Friday
	5–10 minutes
	Complete a low-stakes mixed retrieval check, sentence application and self-correction. Identify pupils requiring keep-up and words to carry forward.



7. Retrieval practice
Retrieval practice is threaded through every session. Written words are hidden while pupils retrieve them. Teachers use spoken words, definitions, pictures, root words, affix instructions, sentence gaps, homophone meanings and deliberately incorrect spellings as prompts. Pupils think, write on whiteboards and reveal together. The teacher checks all responses, gives timely feedback and revisits insecure words later in the session and in future weeks.
Flashcards are organised into current-week, recent, long-term and pupil-priority sets. Success on a whiteboard is subsequently checked in phrases, sentences and independent writing.
8. Look–Cover–Write–Check and home practice
The weekly list is provided after Monday’s explicit teaching. Teachers model Look–Cover–Write–Check so that pupils study the word’s structure, cover it completely, write from memory and compare precisely. Incorrect words are corrected and retrieved again. The method is not used as repeated copying while the word remains visible.
Home practice consolidates knowledge already taught in school. Essential learning does not depend on access to technology or adult support at home. Paper-based alternatives are always available. Completion of home practice is not used as a proxy for attainment.
9. Spelling and handwriting
Weekly spelling words are incorporated into handwriting only after they have been explicitly taught. Pupils move from an accurate teacher model to supported formation, retrieval, phrase dictation and sentence application. Handwriting practice reinforces an accurate orthographic representation but does not replace direct spelling teaching or retrieval.
Years 1–4: teachers model and pupils practise using the school’s agreed handwriting lines, including on whiteboards where practicable.
Years 5–6: teachers model and pupils write on plain lines, maintaining appropriate size, spacing, joins, fluency and legibility.
The teacher identifies one handwriting focus at a time, such as formation, line placement, ascenders and descenders, joins, spacing or fluency.
10. Assessment
Formative assessment
Assessment takes place during retrieval, investigation, dictation and independent writing. Teachers attend to the type of error, not only the number of errors. Errors may indicate difficulty with phonemic awareness, grapheme selection, orthographic position, syllables, roots, affixes, unstressed vowels, homophones, retention or application during composition.
Low-stakes weekly check
	Element
	Recommended content

	Current learning
	2 focus words

	Writing fluency
	1 high-frequency word

	Cumulative retention
	2 revisit words

	Transfer
	1 unfamiliar word using taught knowledge

	Application
	1 short dictated or composed sentence



The quiz is used diagnostically and is not presented as a high-pressure test. Words are mixed rather than assessed in list order. Pupils self-correct precisely and retrieve an error again. Scores are not publicly compared or ranked.
Periodic assessment
Delayed retrieval checks establish whether knowledge has been retained beyond the teaching week.
Independent writing samples are reviewed half-termly to assess transfer across English and the wider curriculum.
Termly analysis considers attainment and progress for the whole cohort, disadvantaged pupils, pupils with SEND and pupils receiving additional support.
11. Feedback and correction
Feedback identifies the precise issue and returns pupils to the relevant sound, grapheme, pattern or morpheme. Teachers avoid correcting every error indiscriminately; priority is given to taught knowledge, high-frequency words and errors that will unlock further learning. Pupils write the complete corrected word, cover it and retrieve it again. Repeated copying of a visible word is not the principal correction strategy.
In independent writing, teachers distinguish between transcription and composition. Support and word resources may be used during composition where appropriate, while separate retrieval and dictation provide evidence of independent spelling knowledge.
12. Inclusion, disadvantage and SEND
The school maintains high expectations for all pupils. High deprivation does not lead to a reduced curriculum; it leads to more explicit modelling, greater oral rehearsal, carefully selected vocabulary, additional guided practice and secure opportunities to retrieve learning in school. Essential progress is not dependent on home practice.
Adaptive teaching includes small steps, clear language, examples and non-examples, reduced distraction, frequent checks, additional processing time and repeated successful practice. These approaches are consistent with evidence-informed explicit instruction for pupils with SEND.
Where pupils have not secured the alphabetic code, the response is diagnostic phonics assessment and closely matched Little Wandle keep-up or catch-up. Where phonics is secure but spelling remains weak, teaching targets the identified orthographic, morphological, vocabulary or retention barrier. Intervention adds intensity and practice; it does not introduce a contradictory method.
13. Keep-up and intervention
	Identified barrier
	Appropriate response

	Insecure phonemic awareness or alphabetic code
	Little Wandle-aligned assessment and keep-up/catch-up; additional sound-to-print practice.

	Weak grapheme selection or orthographic pattern knowledge
	Explicit comparison, word sorting, phoneme–grapheme mapping and cumulative retrieval.

	Weak morphological knowledge
	Teach roots, prefixes, suffixes, word sums and related word families.

	Poor retention
	Reduce the new word set, increase spaced retrieval and overlearning, and carry words forward.

	Accurate lists but weak application
	Increase phrase and sentence dictation, editing and expectation in independent writing.

	Speech, language or wider SEND concern
	Involve the SENDCo and relevant specialists; retain access to the same curriculum with appropriate scaffolding.



Keep-up is timely, brief and closely matched, normally 5–10 minutes on the same day or by the following morning. Pupils say, analyse, build, write, cover, retrieve and apply the target word.
14. Roles and responsibilities
	Role
	Responsibility

	Senior leaders
	Protect sufficient teaching time; ensure statutory requirements are met; provide training and resources; maintain a sharp focus on implementation and impact.

	English/spelling leader
	Maintain progression and planning documents; model effective teaching; support staff subject knowledge; monitor implementation, retention and transfer; coordinate moderation and CPD.

	Class teachers
	Plan from the agreed progression; teach explicitly; use daily retrieval and weekly dictation; analyse errors; provide timely keep-up; expect application across the curriculum.

	Teaching assistants
	Use the same terminology and routines; deliver closely matched practice under teacher direction; feed back misconceptions and progress.

	SENDCo
	Support diagnostic assessment, adaptive teaching and appropriate intervention; coordinate specialist advice where needed.

	Pupils
	Engage actively, retrieve without copying, explain choices, correct errors and apply taught knowledge across their writing.

	Parents and carers
	Support brief practice of words already taught, encourage accurate checking and communicate access or learning concerns to school.

	Governors
	Understand the school’s approach and evaluate whether leaders are securing effective implementation and improved outcomes.



15. Monitoring and evaluation
Monitoring is supportive and focused on the quality and impact of teaching rather than presentation or displays. Leaders analyse closely whether:
the agreed weekly entitlement is implemented consistently;
teachers model spelling decisions accurately and use common terminology;
retrieval is cumulative and all pupils respond;
dictation and transfer tasks are routine;
feedback addresses precise errors;
taught words transfer into independent writing across the curriculum;
disadvantaged pupils and pupils with SEND make meaningful progress from their starting points;
keep-up is timely, specific and effective;
workload remains proportionate and activities with limited impact are removed.
Evidence may include planning, learning walks, pupil discussion, whiteboard responses, spelling records, independent writing, low-stakes checks and intervention entry/exit information. The policy and supporting progression are reviewed annually and sooner if statutory guidance or the school’s chosen programmes change.
16. Agreed non-negotiables
Spelling is explicitly taught, not merely assigned.
Phonics remains visible and supports spelling throughout the school.
Pupils understand the meanings of the words they are learning.
Retrieval takes place in every spelling session and includes previous learning.
All pupils respond; words are hidden during retrieval.
Immediate corrective feedback is precise and errors are retrieved again.
Dictation and sentence application occur every week.
Handwriting reinforces spellings after they have been taught.
Online games and homework supplement, but never replace, direct teaching.
Assessment checks retention and transfer into independent writing.
Pupils who fall behind receive timely, diagnostic keep-up.
Teachers maintain high expectations while adapting practice to identified need.
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