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SUPPORTING PUPILS WHO USE
ENGLISH AS AN ADDITIONAL LANGUAGE
A practical, research-informed working document
	Purpose
To ensure that pupils who use EAL are welcomed, assessed accurately and supported through high-quality classroom teaching. The document aligns provision to the A-E proficiency bands and should be used for planning, pupil progress discussions and review.


1. Rationale and principles
Pupils who use EAL are a diverse group. EAL describes language use, not ability, SEND, attainment or a fixed stage of development. Decisions must therefore be based on a full learner profile and assessed proficiency in listening, speaking, reading/viewing and writing.
	Evidence summary
The strongest predictor of attainment for pupils who use EAL is proficiency in English, not the EAL label itself. A 2025 analysis of national data reinforces the importance of measuring proficiency so that schools can understand attainment trajectories and target support appropriately.



Our non-negotiable principles
High expectations: pupils access age-appropriate curriculum content with suitable language scaffolds; work is not routinely simplified or replaced.
Mainstream inclusion first: language develops through meaningful participation in the curriculum and interaction with fluent peers. Withdrawal is targeted, purposeful, time-limited and reviewed.
Multilingualism as an asset: home languages are welcomed and used strategically for thinking, comprehension, vocabulary, planning and communication.
Teach language and content together: teachers identify both the curriculum learning and the language pupils need to understand and express it.
Assessment informs timely action: proficiency is assessed across four domains and is not inferred from conversational fluency alone.
Scaffolds support independence: resources are gradually reduced as pupils become secure.
EAL is not SEND: difficulties are analysed closely across languages, time, teaching exposure and contexts before referral.
Whole-school intended outcomes
Pupils feel safe, included and ready to participate.
Teachers understand each pupil’s linguistic starting point and plan appropriate support.
Pupils make steady progress towards academic English proficiency and curriculum outcomes.
Families receive accurate information and can contribute meaningfully to learning.
Leaders evaluate provision through attainment, proficiency, attendance, participation and pupil voice.

2. Roles and accountability
	Role
	Core responsibilities

	Senior leaders
	Set high expectations; ensure suitable resources and CPD; monitor outcomes; make sure statutory requirements are met; evaluate impact.

	EAL lead
	Coordinate admission and profiling; quality assure A-E assessment; maintain the register; advise staff; monitor provision and progress; liaise with families and agencies.

	Class teacher
	Retain responsibility for progress; plan content and language objectives; pre-teach and revisit vocabulary; model language; scaffold talk, reading and writing; assess learning.

	Teaching assistant
	Promote participation and independence; rehearse language; model and prompt rather than replace pupil thinking; feed observations back to the teacher.

	SENDCo
	Work jointly with the EAL lead where concerns persist; distinguish language acquisition from possible SEND using multi-source evidence.

	Families
	Share language, education and cultural information; maintain home language; support reading, talk and attendance.

	Governors/trustees
	Maintain strategic oversight of equality, access, achievement and the impact of provision.



Staff expectations in every lesson
Know the pupil’s current proficiency by domain.
Make key vocabulary and language structures explicit.
Use clear, comprehensible teacher talk without reducing conceptual demand.
Provide visuals, models, examples and opportunities to rehearse orally.
Check understanding through demonstration, retrieval, sorting, matching, retelling or application, not “Do you understand?”
Allow purposeful use of home language and bilingual tools.
Plan how and when scaffolds will be reduced.

3. Admission, welcome and initial profile
Complete the initial profile quickly and accurately, normally within the first 10 school days. Avoid intensive testing on the first day. Establish belonging, routines and communication first.
	Stage
	Action
	Owner / evidence

	Before/first day
	Arrange an interpreter where needed; pronounce and record the pupil’s name accurately; identify a key adult and peer buddy; provide a visual tour and timetable.
	Office / EAL lead

	Family meeting
	Gather language history, prior schooling, literacy in each language, interrupted education, interests, health, migration context where relevant, and family communication needs.
	EAL lead / translated or interpreted meeting

	Classroom baseline
	Observe interaction; sample listening, speaking, reading/viewing and writing through familiar, low-stakes tasks; assess mathematics/non-verbal knowledge where helpful.
	Teacher / EAL lead

	Initial plan
	Record provisional A-E judgements by domain, strengths, barriers, immediate strategies and 2-3 short language targets.
	Teacher / EAL lead

	Review
	Review at 4-6 weeks, then at least termly. Revise the profile as more reliable evidence becomes available.
	Teacher / EAL lead



Learner profile: information to record
	Area
	Prompts / notes

	Languages
	First/home language(s); strongest language; spoken/written proficiency; scripts; language used with family and community.

	Education
	Years of schooling; curriculum experience; strengths; interruptions; previous support; literacy and numeracy.

	Communication
	Confidence with adults/peers; non-verbal communication; preferred supports; interpreter needs.

	Wellbeing
	Friendships, belonging, behaviour change, trauma indicators, safeguarding information. Do not require pupils to retell distressing experiences.

	Family aspirations
	Priorities, interests, cultural knowledge, home-learning possibilities and preferred contact method.





4. Assessment using the A-E proficiency bands
Use the Bell Foundation EAL Assessment Framework as the school’s common assessment language. Assess each domain separately because profiles are often uneven. A single overall band may be recorded for reporting, but it must not conceal domain-specific needs.
	Band
	Descriptor
	Typical level of support

	A
	New to English
	Considerable support to access curriculum language and routines.

	B
	Early Acquisition
	Significant support; growing independence with familiar language.

	C
	Developing Competence
	Targeted support for extended, precise and curriculum-specific language.

	D
	Competent
	Occasional support, particularly for abstract, idiomatic and disciplinary language.

	E
	Fluent
	Language proficiency broadly comparable with monolingual peers; continue normal quality-first teaching and monitor attainment.



	Important
A band is a best-fit professional judgement, not a score or label. Gather evidence over time, across subjects and contexts. Social fluency can develop before the academic language needed for reading, reasoning and writing.



Assessment cycle
	1. Gather
	2. Judge
	3. Target
	4. Teach
	5. Review

	Observation, pupil voice, family information, work samples and focused tasks.
	Compare evidence with descriptors in each domain; moderate where uncertain.
	Set one or two precise next steps linked to curriculum participation.
	Embed support in lessons; add focused intervention only where there is a clear purpose.
	Review evidence termly and adjust support; celebrate progress.



5. A-E classroom provision map
	Band
	Priorities
	Core classroom provision
	Avoid

	A
	Belonging, basic interaction, routines, meaning-making.
	Visual timetable; gestures/realia; buddy; labelled environment; short chunks; repeated models; bilingual support; yes/no, choice and matching responses; oral rehearsal; survival language. Word vocab flash cards
	Silent isolation; copying without meaning; continuous withdrawal; assuming no understanding.

	B
	Extend everyday language; build sentence patterns; early curriculum vocabulary and literacy.
	Continue with word vocab flash cards and phrases
Pre-teach a small number of key words; sentence stems; information-gap talk; sequencing; substitution tables; paired rehearsal; dual-language texts; shared/guided writing.
	Over-correction; low-level worksheets; removing challenge.

	C
	Develop academic vocabulary, grammar, comprehension and extended expression.
	Morphology and word families; model texts; graphic organisers; reciprocal talk; DARTs; explicit cohesive devices; paragraph frames; dictogloss; guided editing.
	Assuming conversational confidence equals full access.

	D
	Refine precision, disciplinary language, inference, idiom and register.
	Compare high-quality examples; teach nominalisation/technical vocabulary; justify and debate; unpack dense text; feedback on meaning and language; reduce scaffolds.
	Removing monitoring too early.

	E
	Sustain fluent curriculum access and high attainment.
	Normal adaptive teaching; challenge; rich reading and writing; monitor patterns in attainment and participation.
	Treating EAL as a permanent intervention category.



Teachers should consult suggestions for the pupil’s assessed band and adjacent bands, selecting strategies that address the domain and curriculum demand. Provision must remain responsive rather than become a fixed checklist.


6. Planning for language within the curriculum
The planning sequence
	Step
	Teacher question
	Examples

	1. Identify content
	What must pupils know, understand or do?
	Explain evaporation; compare characters; justify a method.

	2. Identify language
	What words, sentence structures, text features and interaction are required?
	because/therefore; comparative forms; past tense; passive voice; turn-taking.

	3. Activate knowledge
	What concepts or language might already be known?
	Images, objects, first-language discussion, concept map, quick retrieval.

	4. Make input comprehensible
	How will meaning be made visible and connected?
	Modelling, worked examples, diagrams, demonstration, chunked text and teacher think-aloud.

	5. Rehearse output
	When can pupils hear, say, read and manipulate the language before independent use?
	Choral response, partner rehearsal, substitution table, sentence combining, role play.

	6. Check and adapt
	What evidence will show both conceptual and language learning?
	Explain with a diagram; sequence; retell; complete/say/write target structure.

	7. Fade support
	Which scaffold can be reduced next?
	Remove word bank; shorten sentence stem; move from oral to independent written response.




	Vocabulary principle
Select a manageable number of high-value words. Teach meaning, pronunciation, spelling, morphology, word class, collocations and use in context. Revisit through retrieval and require pupils to use words in talk, reading and writing.



7. Research-informed teaching practices
Structured talk
Plan meaningful pair and group interaction. Give thinking time, roles, sentence stems and a clear outcome. Rehearsal before public response increases participation and supports language formulation.
Modelling and worked examples
Make expert thinking and language visible. Model how to interpret a question, construct an oral response, read a dense sentence and compose or improve writing.
Comprehensible input
Connect speech and text to images, objects, actions, diagrams and prior knowledge. Chunk instructions and pause to check understanding while retaining age-appropriate concepts.
Multilingual support / translanguaging
Permit pupils to discuss, annotate, brainstorm, research or plan using languages they know, then bridge deliberately into English. Translation is a scaffold, not the whole curriculum.
Explicit academic language
Teach the vocabulary, grammar and discourse of subjects: how historians evaluate sources, scientists express cause, and mathematicians justify reasoning.
Reading access
Build background knowledge, preview vocabulary, chunk and annotate text, use DARTs, retelling and repeated reading. Do not automatically replace rich texts with low-level alternatives.
Writing development
Move from oral rehearsal and model texts to shared, guided and independent composition. Use frames temporarily, then fade them. Give focused feedback that prioritises meaning and the taught language feature.
Retrieval and cumulative review
Revisit vocabulary and structures over time and across contexts. Use low-stakes oral and written recall, sorting, matching, sentence completion and application.
Feedback and correction
Respond selectively. Recast or prompt during fluency work; explicitly teach recurring patterns. Avoid correcting every error, which can suppress participation.
Metacognition
Teach pupils to plan, monitor and evaluate comprehension and communication, including strategic use of home language, dictionaries, peers, visuals and self-checking.
8. Targeted intervention and use of additional adults
Most language development should occur through high-quality mainstream teaching. Additional intervention is appropriate where assessment identifies a specific gap that cannot be addressed sufficiently within ordinary classroom provision.
Intervention must be
Linked directly to assessed proficiency and curriculum access.
Time-limited, with baseline evidence and measurable language outcomes.
Delivered by a trained adult using high-quality models and opportunities for interaction.
Connected back to classroom learning through pre-teaching, rehearsal or consolidation.
Reviewed at least every half term; stopped, changed or intensified according to evidence.
	Effective additional support
	Less effective practice

	Pre-teach essential concepts and language shortly before the lesson.
	Permanent withdrawal from rich curriculum experiences.

	Brief oral rehearsal before whole-class writing or discussion.
	TA sitting beside the pupil and translating everything.

	Focused phonics/early literacy where assessment indicates a need, while respecting age and prior literacy.
	Assuming every new arrival needs the same phonics programme.

	Small-group vocabulary, sentence construction or reading linked to current topics.
	Generic worksheets with no curriculum connection.

	TA prompts, waits, models and gradually withdraws.
	Adult completes, scribes or simplifies the work routinely.



9. EAL, SEND and safeguarding
	Key distinction
Slow progress in English does not by itself indicate SEND. Equally, EAL must not delay suitable assessment where concerns are persistent, significant and evident beyond the process of additional-language acquisition.



Before considering SEND referral
Check attendance, mobility, prior schooling, quality and duration of teaching, proficiency profile and access to support.
Seek family views and information about development and functioning in the home language.
Gather evidence across settings, subjects, adults and time.
Review hearing, vision, health, wellbeing and safeguarding factors.
Provide and evaluate a period of targeted, evidence-informed support.
Use interpreters and culturally/linguistically appropriate assessment; do not translate standardised tests informally and treat results as valid.
Discuss jointly with the EAL lead and SENDCo.
Possible indicators requiring closer analysis
Difficulties that appear in both/all languages; limited progress despite sustained appropriate teaching; unusual patterns of comprehension, memory, interaction, sensory or physical development; a marked discrepancy between areas of functioning. No single indicator is diagnostic.
Safeguarding and wellbeing
Apply the same safeguarding procedures to all pupils; use a qualified interpreter for sensitive communication.
Be alert to isolation, bullying, racism, trauma, separation and changes in behaviour.
Do not use children or siblings to interpret safeguarding, medical or confidential information.
Ensure pupils know, through accessible language and visuals, who can help and how to report concerns.


10. Partnership with families
Use professional interpretation or reliable translation for significant communication.
Explain school routines, attendance expectations, curriculum, assessment and support without jargon.
Recognise and encourage home-language talk, storytelling, reading and writing. Strong home-language development supports identity, family connection and learning.
Invite families to share language, culture, knowledge, texts and aspirations.
Check understanding and preferred communication methods rather than relying on translated written information alone.
Provide practical home-learning suggestions: discuss learning in any language; share books; retell events; compare words; practise key vocabulary; maintain regular attendance.



11. Pupil support plan and review template
	Pupil
	Year/class
	Home language(s)
	Date joined UK/school
	Review date

	____________
	____________
	____________
	____________
	____________



	Domain
	Band
	Strengths / evidence
	Precise next step

	Listening
	___
	________________________
	____________________________

	Speaking
	___
	________________________
	____________________________

	Reading/viewing
	___
	________________________
	____________________________

	Writing
	___
	________________________
	____________________________



Current priorities
	Priority
	Planned provision
	Who / frequency
	Success indicator

	1
	____________________________
	________________
	____________________________

	2
	____________________________
	________________
	____________________________

	3
	____________________________
	________________
	____________________________



Pupil and family voice
	What helps me learn?
	What is difficult?
	What does the family want us to know?

	________________________
	________________________
	____________________________



Review decision
Progress made: ______________________________________________
Support to continue/change/stop: __________________________________
Next review and responsible person: _________________________________


12. Monitoring quality and impact
Leaders will review
Accuracy and consistency of A-E assessments through moderation.
Progress by domain, year group, time in English, prior schooling and other relevant characteristics.
Attainment and progress in the wider curriculum.
Attendance, punctuality, behaviour, participation, belonging and safeguarding.
Quality of adaptive teaching through planning review, learning walks, work scrutiny and pupil voice.
Impact of interventions, including whether pupils transfer learning into class.
Family access to communication and engagement.
Staff knowledge and confidence following CPD.
	Monitoring activity
	Frequency
	Lead
	Evidence / action

	Update learner profiles and proficiency
	Termly
	Class teacher / EAL lead
	____________________________

	Moderate judgements and work samples
	Termly
	EAL lead
	____________________________

	Review targeted support
	Half-termly
	Teacher / EAL lead
	____________________________

	Pupil and family voice
	At least annually
	EAL lead
	____________________________

	Whole-school evaluation / governor report
	Annually
	SLT
	____________________________



Success indicators
Pupils make demonstrable progress in proficiency and increasingly work independently.
Classroom observations show consistently suitable scaffolding with high expectations.
Pupils participate meaningfully and report belonging and confidence.
Attainment gaps are identified and tackled through timely action.
Interventions show measurable impact and do not unnecessarily reduce curriculum access.


13. Concise teacher checklist
Know the learner
☐  I know the pupil’s language and educational background.
☐  I know the current band in each language domain.
☐  I recognise strengths as well as barriers.
Plan
☐  I identify the language demand as well as the content objective.
☐  I select a small number of high-value words and structures.
☐  I plan visuals, models, talk and suitable grouping.
Teach
☐  I make input comprehensible without lowering expectations.
☐  I provide oral rehearsal before extended responses.
☐  I use home language and bilingual tools strategically.
☐  I model the expected language and thinking.
Assess
☐  I check understanding through performance, not a yes/no question.
☐  I keep brief evidence of progress across domains.
☐  I reduce scaffolds when pupils are secure.
Include
☐  The pupil experiences the full curriculum and meaningful peer interaction.
☐  Additional support is precise, linked to class learning and reviewed.
☐  I raise persistent concerns jointly with the EAL lead/SENDCo.
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