LAWRENCE VIEW PRIMARY SCHOOL  |  RELIGIOUS EDUCATION
[image: Lawrence View Primary School - Home]
LAWRENCE VIEW PRIMARY SCHOOL
Religious Education
Knowledge and Skills Progression
Foundation Stage 1 to Year 6  |  2026–2031
	SUBSTANTIVE KNOWLEDGE
	WAYS OF KNOWING
	PERSONAL KNOWLEDGE



Adapted from the Nottingham City and Nottinghamshire Agreed Syllabus for Religious Education 2026–2031 and aligned to the school RE curriculum.


Purpose and use of this document
Purpose: This progression document identifies the increasingly rich knowledge, concepts and disciplinary methods pupils develop through the school’s taught RE curriculum. It is not a list of every lesson objective. It shows the end-of-year picture that teaching should build towards.
Three connected forms of knowledge: Progress is organised through substantive knowledge, ways of knowing and personal knowledge. These are taught together. Secure evaluation depends on accurate substantive knowledge, careful use of evidence and thoughtful reasoning.
Curriculum-specific progression: Statements name the religions, worldviews, concepts and source types pupils actually encounter. Teachers should assess pupils’ ability to use the statement with accurate examples, not only their use of a higher-order verb.
Diversity and lived worldviews: Teaching should avoid presenting any religion or worldview as uniform. Pupils encounter diversity within and between communities, including differences across place, time, culture, denomination and individual experience.
Assessment: The taught curriculum is the assessment model. Teachers gather evidence through discussion, recall, explanation, interpretation, comparison and reasoned conclusions. Personal beliefs are never graded; the quality of reflection, reasoning and respectful engagement may be assessed.
Progression at a glance
	EYFS
	Key Stage 1
	Lower Key Stage 2
	Upper Key Stage 2

	Notice, encounter, name, talk, retell and wonder.
	Recall, recognise, describe, suggest meaning and give simple reasons.
	Explain links, interpret, compare, use evidence and recognise diversity.
	Analyse significance, evaluate sources and perspectives, justify and qualify conclusions.


The six golden threads provide conceptual coherence. They recur at increasing depth and are not intended to be taught as six separate units.


Golden Thread 1: Religious ideas and beliefs
What do people believe? This includes beliefs about God, ultimate reality, humanity, the world, meaning and truth.
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Notice that different people may have different beliefs, stories and celebrations.
	Talk about beliefs shown through stories, celebrations and special people.
	Recall simple Christian and Jewish beliefs shown in stories about Jesus, Moses and Peter.
	Describe Jewish, Muslim, Christian and Humanist beliefs about God, the world and how people should live.
	Explain links between Christian, Jewish and Muslim beliefs, sacred stories, worship and action.
	Compare Christian, Muslim, Hindu and Humanist beliefs about life, death, purpose and destiny.
	Explain how beliefs about God or ultimate reality shape Muslim, Hindu, Sikh, Christian and Humanist worship, values and choices.
	Analyse how teachings about God, wisdom, justice and the Kingdom of God influence individuals and communities, recognising varied responses.

	Curriculum anchors: family traditions and celebrations
	Curriculum anchors: stories of Divali, Christmas, Hanukkah, Eid and Easter
	Curriculum anchors: Jesus’ stories and miracles; Moses; Saint Peter
	Curriculum anchors: creation and Shabbat; tawhid and Allah; Humanist values; Christian belonging
	Curriculum anchors: creation; festivals; worship; Moses, Jesus and Muhammad
	Curriculum anchors: life after death; pilgrimage; Holy Week; justice; Hindu beliefs
	Curriculum anchors: Christian commitment; Islam, Hinduism and Sikhi; Christian and Humanist values
	Curriculum anchors: Bible, Guru Granth Sahib and Vedas; community; global issues; Judaism; Kingdom of God


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Golden Thread 2: Imagination in religion and worldviews
How are religious and worldview ideas expressed creatively? This includes story, art, architecture, music, poetry, symbol, drama and design.
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Notice stories, music, pictures, objects and role play connected with celebrations and beliefs.
	Use talk, play, art and retelling to respond to stories and celebrations.
	Recognise how stories, songs, symbols, art and holy buildings express belief.
	Identify how images, calligraphy, symbols, stories and creative responses communicate ideas about God and belonging.
	Explain how festivals, architecture, artefacts and contemporary retellings express religious ideas.
	Interpret meaning communicated through pilgrimage, Holy Week, ritual, music, worship and festival symbolism.
	Analyse how life stories, art, architecture and charitable action communicate spirituality and commitment.
	Analyse how texts, images, art and creative responses communicate beliefs, identity, wisdom and commitment, commenting on effectiveness.

	Curriculum anchors: songs, pictures, artefacts and pretend play
	Curriculum anchors: role play and creative retelling
	Curriculum anchors: Nativity, menorah, church and synagogue; art about Jesus
	Curriculum anchors: creative responses to God; Islamic calligraphy; Humanist expression
	Curriculum anchors: places of worship; festivals; varied retellings
	Curriculum anchors: pilgrimage; worldwide Holy Week; Hindu festival imagery
	Curriculum anchors: religious architecture; spiritual art; leaders; charity
	Curriculum anchors: creative community commitments; textual imagery; remembrance; Kingdom of God


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Golden Thread 3: Meanings in religious life
What do rituals and symbols mean? This includes worship, sacred stories, material objects and actions meaningful within communities.
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Recognise that some objects, places, times and actions are special.
	Name and talk about special objects, places, symbols and celebrations.
	Identify symbols, rituals and sacred spaces and suggest a simple meaning.
	Describe what baptism, Shabbat, prayer, care for the Qur’an and other practices mean to some believers.
	Explain links between belief, ritual and symbol in worship, festivals and life events.
	Compare how rituals and symbols express beliefs about life, death, pilgrimage, Holy Week and celebration.
	Explain how Eucharist, worship, sacred architecture and acts of generosity express commitment.
	Analyse the significance of sacred texts, remembrance, community practices and Christian action in the lives of believers.

	Curriculum anchors: special objects and actions
	Curriculum anchors: symbols in stories and celebrations
	Curriculum anchors: menorah, Nativity, church and synagogue symbols
	Curriculum anchors: baptism; Shabbat; prayer; Qur’an; ceremonies
	Curriculum anchors: church, mosque and mandir; Pesach; life events
	Curriculum anchors: pilgrimage; bread and wine; Holy Week; Divali and Holi
	Curriculum anchors: Eucharist; worship; architecture; charity
	Curriculum anchors: sacred texts; census-linked community life; remembrance; parables


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Golden Thread 4: Living well together
How is community life built up? This includes belonging, identity, service, justice, respect, cooperation and contribution to society.
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Talk about family, friends and groups to which they belong.
	Recognise that people belong to different communities and may celebrate in different ways.
	Identify how people care, cooperate and show values through action.
	Describe how Christian, Jewish, Muslim and Humanist communities express belonging, respect and care.
	Explain how worship, festivals, sacred texts and rites of passage support communities and their members.
	Compare how Christian, Sikh and Humanist beliefs inspire justice, service and a better world.
	Explain how shared belief, leadership, worship, values and charity shape community responsibilities.
	Analyse and evaluate how religious and non-religious worldviews contribute to local and global community life, justice, respect and responses to need.

	Curriculum anchors: family and immediate community
	Curriculum anchors: community similarities and differences
	Curriculum anchors: Ruth; Lost Sheep; care; holy buildings; leadership
	Curriculum anchors: baptism; Golden Rule; Shabbat; Humanist ceremony; Muslim respect
	Curriculum anchors: local worship; Jewish family life; significant events
	Curriculum anchors: charity and justice; pilgrimage communities; global Christianity
	Curriculum anchors: leaders; codes for living; worship; religious charities
	Curriculum anchors: census data; inter-faith respect; global charities; upstanders; Christian action


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Golden Thread 5: Fasting, feasting, celebration and remembrance
What do celebrations, fasting, festivals and acts of remembrance mean? This includes how traditions are remembered, symbolised and carried forward.
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Take part in celebrations and talk about special events.
	Describe familiar festivals and notice that communities may celebrate differently.
	Name Hanukkah and Christmas, retell key stories and notice differences in how a festival is celebrated within a religion.
	Explain how celebrations, Shabbat and Humanist ceremonies express beliefs, values and belonging.
	Explain meanings within Harvest, Easter, Pentecost, Pesach, Rosh Hashanah, Yom Kippur, Lent and Ramadan, including diversity across settings.
	Compare beliefs, stories and practices within Holy Week, Divali and Holi, including global and cultural variation.
	Explain how Christian celebrations and worship express beliefs and strengthen identity; connect Muslim fasting and feasting to belief when studied within Islam.
	Analyse how communities preserve identity and shared memory through sacred texts, remembrance, traditions and significant events.

	Curriculum anchors: birthdays and cultural celebrations
	Curriculum anchors: Divali, Christmas, Hanukkah, Eid and Easter
	Curriculum anchors: England and Israel examples; Christmas and Hanukkah
	Curriculum anchors: Shabbat; Humanist welcoming and New Year; Christian belonging
	Curriculum anchors: England/South Korea Harvest; Pesach; Yom Kippur; Lent; Ramadan
	Curriculum anchors: Good Friday globally; Divali and Holi in India and the UK
	Curriculum anchors: Christmas, Easter, Pentecost, Eucharist; Five Pillars including sawm where taught
	Curriculum anchors: Beth Shalom and Kindertransport; sacred wisdom; community traditions


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Golden Thread 6: Holiness and sacredness
What words, actions, people, places and values are sacred to whom, and why?
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Recognise things that are special to themselves and other people.
	Identify special people, books, places and objects.
	Name sacred places, people, stories and objects in Christianity and Judaism.
	Describe why God, the Qur’an, Torah stories, creation, places and practices are sacred or deeply important to different people.
	Explain why believers value sacred people, places, texts, teachings and times.
	Compare what religious and non-religious people consider sacred, spiritual or deeply meaningful.
	Explain how beliefs about God, the sacred and spiritual commitment influence worship, generosity and daily life.
	Analyse different sources and expressions of sacredness, explaining why texts, teachings, people, places, memories or values are treated as authoritative, holy or of universal worth.

	Curriculum anchors: special people, places and belongings
	Curriculum anchors: special books, people and community places
	Curriculum anchors: church, synagogue, Bible, Torah, Moses and Peter
	Curriculum anchors: Qur’an; Allah; creation; Shabbat; sacred stories
	Curriculum anchors: holy buildings; sacred texts; festivals; inspiring people
	Curriculum anchors: pilgrimage; Holy Week; life and death; spiritual journeys
	Curriculum anchors: holy buildings; worship; leadership; charity and compassion
	Curriculum anchors: Bible, Guru Granth Sahib, Vedas; Beth Shalom; justice; Kingdom of God


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Ways of knowing: disciplinary progression
The school curriculum already identifies four overlapping disciplinary lenses. The statements below show how pupils become increasingly deliberate and critical in using them. A single enquiry may use more than one lens.
	Theological
	Investigating beliefs, truth claims, God, ultimate reality and how ideas fit together.



	Philosophical
	Clarifying concepts, exploring meaning and ethics, testing reasons and arguments.



	Social scientific
	Studying lived religion and worldviews through observation, testimony, visits, case studies and data.



	Textual and historical
	Reading, contextualising and interpreting sacred texts, stories and historical sources.



Source awareness: pupils learn that a sacred text, an interview, an observation, a case study and census data provide different kinds of knowledge and have different strengths and limitations.


Theological ways of knowing
How do beliefs and truth claims fit together, and what do they mean to insiders and outsiders?
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Notice that stories and celebrations may show what people believe.
	Talk about what a story or celebration suggests people believe.
	Identify a belief shown in a story, symbol or practice.
	Describe beliefs about God or the world and connect them to a story or practice.
	Explain how a belief is expressed through worship, festival or action.
	Compare theological ideas, using accurate examples and recognising that traditions contain varied interpretations.
	Explain how beliefs form connected worldviews and shape commitments; distinguish a community’s claim from an external description.
	Analyse how beliefs, teachings and interpretations connect, using sources to explain varied responses within and between traditions.


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Philosophical ways of knowing
How can we clarify questions of meaning, truth and ethics and give well-reasoned responses?
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Wonder about special people, places, stories and events.
	Ask a relevant question and listen to more than one response.
	Ask and answer simple “why” questions; give a reason for an idea.
	Explore questions of meaning, belief and right action; give a simple justified opinion.
	Develop relevant big questions and distinguish an example from a reason.
	Explore questions with more than one reasonable answer; compare reasons and identify agreement or disagreement.
	Construct and respond to arguments about values, God, spirituality and ethics, using evidence and counterpoints.
	Formulate and refine philosophical and ethical questions; evaluate reasons and reach a justified, appropriately qualified conclusion.


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Social-scientific ways of knowing
How do people and communities actually live, and what can evidence show about diversity and patterns?
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Observe people, places, objects and celebrations and say what they notice.
	Talk about similarities and differences seen in communities and celebrations.
	Use photographs, visits and simple testimony to describe what people do, without assuming everyone is the same.
	Gather information from artefacts, visitors, images and local examples; describe belonging and practice.
	Use visits, video, local places of worship and case studies to explain lived practice and community life.
	Compare lived examples across settings and identify diversity within as well as between worldviews.
	Analyse case studies of leaders, worship, charity and community; connect practice to belief while avoiding over-generalisation.
	Use interviews, visits, case studies and census data; evaluate sample size, representativeness and what demographic evidence can and cannot show.


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Textual and historical ways of knowing
How do careful reading, context and interpretation help us understand sacred stories, teachings and historical events?
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Listen to and sequence parts of a story.
	Retell a familiar story and identify an important person or event.
	Retell accurately, identify key details and suggest a simple message.
	Identify the community and source from which a story comes; suggest meanings using details.
	Infer beliefs and values from sacred or historical narratives and connect them to later practice.
	Interpret religious language, symbolism and narrative; compare how a story is remembered or expressed in different settings.
	Use longer extracts and historical accounts to explain context, authority and differing interpretations.
	Analyse texts and historical sources by distinguishing description, interpretation and conclusion; compare interpretations and use contextual evidence.


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Personal knowledge: reflecting, reasoning and positioning
How does learning about religions and worldviews interact with pupils’ own developing personal worldview? Pupils are assessed on the quality of reflection and reasoning, never on the belief or position they hold.
	F1
	F2
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Talk about what is special or important to them.
	Share a view and listen respectfully to another view.
	Respond to a religious story, belief or practice with an idea, question or connection to their own experience.
	Express an opinion about a religious, moral or worldview question and give a simple reason.
	Explain how learning has informed, extended or challenged their thinking; recognise that others may think differently.
	Compare their own view with religious and non-religious perspectives, acknowledging uncertainty and more than one reasonable position.
	Justify a personal response using accurate evidence, while acknowledging alternative views and the influences that shape viewpoints.
	Evaluate different perspectives and reach a reasoned, appropriately qualified conclusion; explain how context, experience and evidence may shape personal worldviews.

	Curriculum anchors: special events and relationships
	Curriculum anchors: stories, celebrations and community
	Curriculum anchors: care, leadership, worship and festivals
	Curriculum anchors: belonging, God, Humanism, respect and stories
	Curriculum anchors: creation, worship, inspiring people, festivals and life events
	Curriculum anchors: life after death, pilgrimage, justice and festival meaning
	Curriculum anchors: leadership, God, values, spirituality, worship and charity
	Curriculum anchors: wisdom, local diversity, global justice, prejudice, remembrance and Kingdom of God


Progress is demonstrated through increasing accuracy, depth, independence, conceptual connection and appropriate use of evidence.


Using the progression document in planning and assessment
Plan from the curriculum
Select the statement or statements genuinely developed within the unit. Identify the substantive content, disciplinary lens, source types and personal-knowledge opportunity.
Build on prior learning
Begin by retrieving the knowledge and vocabulary pupils need from earlier years. Progress comes from richer content and more sophisticated use of methods, not from verbs alone.
Teach source awareness
Name the kind of evidence being used. Ask what it can show, what it cannot show, whose voice it represents and whether it supports a generalisation.
Represent diversity accurately
Use carefully chosen examples within traditions. Prefer “some Christians…”, “the Muslim interviewed…” or “in this Hindu community…” where evidence does not justify a universal claim.
Assess manageable evidence
Use talk, annotated images, retelling, comparison, explanation, enquiry outcomes and extended responses. One well-designed task can provide evidence across all three forms of knowledge.
Make reasonable judgements
A pupil is secure when they can use accurate taught examples independently, connect ideas, use appropriate evidence and explain their reasoning. Developed understanding shows greater depth, transfer, nuance and source awareness.
Suggested judgement language
	Emerging understanding
	Secure understanding
	Developed understanding

	Uses some taught vocabulary and examples with support; connections or explanations may be partial.
	Uses accurate taught knowledge independently; explains key connections and supports ideas appropriately.
	Applies knowledge flexibly; handles diversity and sources with nuance; gives well-supported, qualified conclusions.


Source documents: Nottingham City and Nottinghamshire Agreed Syllabus for Religious Education 2026–2031; Lawrence View Primary School Religious Education Overview 2026–31; original Knowledge and Skills Progression Grids.
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